Background: Imparting social and financial education to school-going students has garnered increasing policy attention by both developed and developing countries. Evidence from multiple countries shows that students who have undergone social and financial skill teaching are more likely to show prosocial behavior and financial prudence in life. While evaluation of social and financial teaching interventions for students across multiple countries has shown promising outcomes, very few studies examine the effect of such an intervention in the Indian context. Aflatoun International plans to implement its social and financial teaching program in public schools in the state of Himachal Pradesh in India. The evaluation aims to investigate the effect of the program on student social and financial behavioral outcomes.
Background
Cognitive skills are important determinants of many economic and social outcomes and are defined as a general mental capability involving reasoning, problem-solving, planning, abstract thinking, complex idea comprehension, and learning from experience (Gottfredson, 1997) . At a macro level, cognitive skills are strongly related to a country's economic growth (Hanushek & Woessmann, 2008) . At a micro level, higher cognitive skills are associated with, among other things, increased health, better functioning of mental abilities in old age, and higher wages and better education (Heckman, Stixrud, & Urzua, 2006; Heineck & Anger, 2010) . Social and financial skills are among the key cognitive competencies called for today in a job market characterized by fast job turnover, and the concomitant need for adaptability (Hirn, Thomas, & Zoelch, 2018) .
Social and financial skills education in India, termed as "soft skills" or "life skills," have received immense policy attention in recent years. The Draft National Education Policy 2019 (MHRD, 2019) , soft skills education has been included as a part of instructional teaching in technical education for working youth (GOI). Related research in this context has generated largely mixed results, thereby calling for further research in imparting these skills to the targeted population. In this trial, we aim to evaluate classroom interventions targeted at improving the social and financial skills of children in north India.
Studies have found children using their social and cognition skills to win acceptance from peers and engage in social interaction from an early age (Menting, van Lier, & Koot, 2011) . As a result, their comprehension of people's inner states is enhanced, and they make further attempts to enact positive or prosocial behaviors (Denham et al., 2012) , taking voluntary actions intended to benefit another, showing their associations with psychological well-being, social adjustment and school achievement (Conte, Grazzani, & Pepe, 2018) . However, recent literature analyzing the development of social skills among school students through targeted interventions has provided mixed results, thereby leaving this as an open area of research in the field. Studies have found that students studying in high-quality schools develop cognitive skills much faster than students attending low-quality schools (Borghans, Duckworth, Heckman, & Weel, 2008) . Umino and Dammeyer (2016) tested a non-instructional educational intervention focusing on children's prosocial experiences in Denmark. While this evaluation of the program showed that the intervention had positively improved the Danish children's quality of life and self-esteem, it showed mixed results in the context of Japanese school students, wherein students' knowledge of self, planning, and goal setting declined (Umino & Dammeyer, 2018) .
Financial literacy is an important skill for a younger generation due to several reasons, including the increasing likelihood of young people facing higher financial crisis, uncertain economic situations, which calls for prudent economic decisions. Financial literacy is particularly important for developing countries like India, where households have to survive on their savings and make optimal use of them for productive investments due to credit constraints (Rosenzweig & Wolpin, 1993) . Financial literacy would enable a household to make optimal use of scarce intra-household resources. Financial literacy has also been found to be correlated with Social Science Protocols, December 2019, 1-24. http://dx.doi.org/10.7565/ssp.2019.2671 3 more prudent financial decisions, use of formal savings, and insurance products (Xu & Zia, 2012) .
Financial literacy and skill are an active area of research in the field (Berková & Krpálek, 2017) . Psychology provides evidence that children in upper primary schools can understand basic economic concepts and managing their money and can thus be taught about personal finances (Otto, Schots, Westerman, & Webley, 2006) . It is, however, not clear if teaching these skills will lead to more prudent financial behavior. Frisancho (2018) found that school-based financial education programs for youth increased not only financial knowledge but also had positive impacts on self-control and consumption habits among students (Frisancho, 2018) . However, as a potential downside of introducing children to the world of finance too early, children might prioritize income-generating activities at the expense of schooling. Grohmann et al. (2015) found that financial socialization through experience with work and money in adolescence has an unexpected negative effect on financial literacy on adulthood (Grohmann, Kouwenberg, & Menkhoff, 2015) .
In the present evaluation, we investigate the effect of an innovative social and financial skill teaching program aimed at increasing prosocial behaviors, financial literacy, and saving behavior using a Cluster Randomized Trial (CRT). The trial covers children in grades 6, 7, and 8, aged between 9-16 years, in public schools in Himachal Pradesh, India. The evaluation comprises of the two districts of Solan and Shimla. Results from the evaluation will have several implications. From a policy perspective, the evaluation will act as a proof of concept for the Government of Himachal Pradesh (GoHP) to implement the teaching program across all government public schools in the State. From a findings' perspective, the evaluation will explore whether the intervention has led to an increase in prosocial behaviors, financial literacy, and savings behavior among children.
The teaching program consists of two components, namely curriculum, and instruction. The curriculum is designed by Aflatoun International (AI). AI works towards strengthening social and financial skills among students through a network of partner organizations globally. MelJol in India implements AI's teaching curriculum. Facilitators from MelJol deliver the instruction in a classroom setting. The intervention to be tested starts at the beginning of the academic year and consists of weekly 60-minute sessions for 6-8 months. A facilitator's manual describes the teaching curriculum in detail for the program. The curriculum is divided into five components, spanning 31 sessions, each lasting an hour (see table 1), with Components 1 and 2 focusing on pro-social behaviors among children, articulated via self-understanding and exploration, and awareness on rights and responsibilities. While Components 3, 4, and 5 focus on financial literacy by teaching the concept of saving and spending, planning, and budgeting, and social and financial entrepreneurship.
The sessions are conducted as a part of extra-curricular activities during a school day. Participation in the sessions is voluntary, and in schools allocated for intervention, students in grades 6, 7, and 8 are encouraged to participate in the teaching program. Participating students are grouped with 15-20 students per group, termed as an "Aflatoun group." No students are taken outside the classroom, and all students receive instruction from AI and MelJol trained facilitators. No intervention is provided to students in schools allocated to the control group. 
Social

Aim and hypotheses
The present study aims to examine the effect of AI's social and financial teaching program in Himachal Pradesh, India. The following study methodology will be reported following the Standard Protocol Items: Recommendations for Intervention Trials (SPIRIT) statement and guidelines (Chan et al., 2013 ) (see Figure 1 ).
Primary research questions
1. Does participation in life skills teaching program improve self-efficacy among students? 2. Does participation in life skills teaching program will improve financial literacy and savings behavior among students? 3. Does participation in life skills teaching program will improve patience and risk preference among students? 4. Does participation in life skills teaching program will improve numerical ability? 5. Does participation in life skills teaching program will increase student's knowledge of child rights and responsibilities?
Trial Design
This trial is registered in the AEA RCT Registry, and the unique identifying number is AEARCTR-0004870 (Avinandan, Kumar, Remeijers, & Chandurkar, 2019) . We apply a twoarm CRT design (see figure 2 ), which allows a robust evaluation of intervention outcomes relative to an equivalent control group. The unit of randomization is a public school. 
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Pre-test
Randomization/treatment allocation
Randomization is done by sourcing an initial list of 782 public schools in the study area with upper primary and upward divisions, and their characteristics from GoHP. An eligibility-criteria for CRT was established to shortlist schools from the list of 782 public schools. Based on the eligibility criteria, the schools should:
1. Not be covered previously under AI's training program; 2. Be co-educational; 3. Be government-owned and operated; 4. Have grades 6 to 8; 5. Have a minimum of 25 students across grade 6 to 8; 6. Have at least one full-time teacher; 7. Have at least one classroom in good condition; 8. Have at least one functional toilet for girls and boys or one common toilet; 9. Have functional electricity; 10. Have functional water; 11. Be located within 50 kilometers (km) from the district headquarters.
A total of 161 schools were found to be satisfying the eligibility criteria. Out of the 161 schools, a random list of 74 schools (stratified by district and block) were invited to participate in the program. All the 74 schools agreed to participate in the trial, making it the final trial group. The 74 shortlisted schools were randomly allocated across treatment and control groups using statistical packages. The treatment group receiving the social and financial teaching program had 30, and the control group receiving no intervention had 44 schools. The control group was oversampled by approximately 50% to achieve higher ex-ante power during the final analysis (Duflo, Glennerster, & Kremer, 2007) . The randomization was stratified by one level of geography and additional level(s) of indicators on school quality/strength collected from data Social Science Protocols, December 2019, 1-24. http://dx.doi.org/10.7565/ssp.2019.2671 7 available in the public domain. Schools were stratified in a manner where there are at least two schools in each strata cell, allowing us to randomize them either to the treatment or the control group. The final randomization had two levels of stratification interacting with each other, giving us four strata: (a) stratification by district (Shimla and Solan), and; (b) stratification by teacher strength (two groups, one each for above and below the median number of teachers in each district).
The randomization was tested for balance on 12 observable school characteristic namely: (1) number of classrooms in good condition; (2) number of other rooms in good conditions; (3) functional toilets for girls, boys and common ones; (4) presence of library; (5) number of students in each grade from 6 to 8; (6) distance from district headquarters; (7) number of male and female teachers; (8) classrooms and other rooms requiring major repairs; (9) construction material of boundary wall; (10) presence of playground; (11) number of blackboards, and (12) presence of separate room for headteacher. We find that in 1000 replications of the randomization process, we get statistical differences in observable characteristics, only 7.5% of the time, which is below the required cut-off of 10%. Thus, indicating statistically robust randomization (Pocock, Assmann, Enos, & Kasten, 2002) .
Participants
The study will assess students across grades 6,7 and 8 in the trial group schools. A pre-test was conducted which comprised of 581 students in 30 treatment and 893 students in 44 control schools (roughly 20 students per school). Students in both schools across grades 6, 7, and 8 were picked randomly using the school attendance register. During the post-test, the same students will be re-assessed across treatment and control schools.
Data from the pre-test was used to test balance in various outcomes and survey questions conducted with randomly picked students across grades 6, 7, and 8 in all the 74 selected schools. The balance tests were done at both the school and student levels. At the school level, the balance tests were done using secondary data. At the student level, the selected students' response to 43 variables was tested. It was observed that none of the variables for school-level data, and none except two out of 43 variables for student-level data showed imbalance (see table 2 and 3). Putting the results together, we conclude that the randomization was successful and balanced on variables, increasing the trial's internal validity. 
Outcome measures
The outcome measures for students in grade 6, 7, 8 are -level of self-efficacy, knowledge on basic financial concepts, ability to solve simple financial tasks on paper, level of patience and risk preference, amount of money saved, level of numerical ability and knowledge on civil rights and responsibilities (see table 4 ).
For the post-test, the Generalized Self-Efficacy Scale (GSE) developed by Schwarzer & Jerusalem (1995) will be used to measure the level of self-efficacy among students (Schwarzer & Social Science Protocols, December 2019, 1-24. http://dx.doi.org/10. 7565/ssp.2019 7565/ssp. .2671 7565/ssp. 12 Jerusalem, 1995 . GSE consists of 10 items with a 4-point response scale. Responses to all ten items are summed with final score values ranging from 10 to 40: higher score indicates greater self-efficacy. Internal reliability for GSE is between 0.76 to 0.9 Cronbach's alpha.
Knowledge of financial concepts and the ability to solve simple financial tasks on paper will be measured using a quiz designed by Berry, Karlan & Pradhan (2018) for evaluating similar programs (Berry, Karlan, & Pradhan, 2018) . Knowledge of financial concepts will test student awareness on terms such as loans, investment, and functions of a bank. Ability to solve financial tasks will test student's financial literacy using hypothetical "shop games" in which the child will be given a list of goods and prices and a certain amount of money, all of which must be spent on the available goods. There will be two "shop games," and for each game, the index will include an indicator of whether the child correctly allocated the money, the absolute value of the difference between child's allocation and correct allocation, and the number of seconds taken to respond.
Level of patience will be tested through "gift games" used by Andreoni et al. (2019) , wherein students make a series of decisions in which they are asked to choose between a smaller amount of rewards on the day of the test at the end of the day ("at the end of the day TODAY"), and a larger amount of rewards on the week after the experiment ("in ONE WEEK"). The first option represents impatient behavior when the child chooses a smaller sooner (SS) choice, while the second option represents patience signified by choosing larger later (LL) choice (Andreoni et al., 2019) . Similarly, risk preference will be tested through "gift games," wherein students will be asked to choose between a riskless and risky option for rewards (Alan & Ertac, 2014) . Both patience and risk preference levels are associated with financial literacy and life outcomes (Castillo, Ferraro, Jordan, & Petrie, 2011; Mudzingiri, Mwamba, Keyser, Bara, & Hubert, 2019) . Both patience and risk preference tests were administered during the pre-test and saw a high rate of response and variation. Internal reliability for patience test stood at 0.84 and risk preference test at 0.9 Cronbach's alpha.
The post-test will include questions of whether the student makes spending plans every week, their frequency of saving, and the total amount of money saved. Their level of numerical ability will be measured using mathematical tests prescribed by the Annual Status of Education Report (ASER) for students in grades 6 to 8 in India. Students will be first asked to solve two subtraction problems correctly, followed by one division problem. If the student correctly solves the division problem, s/he will be considered as proficient (at division level). If not, the student will be considered as being on an average level (at subtraction level). If the student is unable to solve subtraction problems, s/he will be asked to identify double-digit numbers correctly (at double-digit reading level). Students incorrectly answering double-digit reading level will be asked to identify single digits correctly (at single-digit level), which is considered as having the low numerical ability. Internal reliability for ASER numerical tests stands between 0.92 and 0.94 Cronbach's alpha (Vagh, 2013) .
Student's knowledge of civil rights and responsibilities will be measured by testing whether the student is aware of concepts such as child and civil rights and responsibilities. The post-test will also include questions on whether students feel the rights are applicable for all socioeconomic groups. All the tests will be administered using pen and paper by trained testers in a fixed order to all children. 
Social
Sample size calculations
The trial will aim to cover roughly 1480 students across 74 schools. No data with similar measures from the same group were available for the Indian context to calculate statistical power. Hence, we utilized data provided by Brunner et a. (2018) , where the school intraclass correlations (ICC) for self-efficacy were 0.03 (Brunner, Keller, Wenger, Fischbach, & Lüdtke, 2017) . Based on the ICC, the sample size for the trial, with a statistical power on at least 80% and alpha = 0.05, should be large enough to detect an effect size of 0.19 of standard deviation (see figure 3 ). Evidence review in India observe that an increase in measures of less than 0.1 standard deviation is typically considered as small effect, while an increase of more than 0.3 standard deviations is considered a large effect, and an increase of more than 0.5 standard deviations a very large effect (Banerjee, Cole, Duflo, & Linden, 2007; Duflo, Hanna, & Ryan, 2012) . 
Statistical analysis plan
The effect of the program on outcome measures such as; self-efficacy, knowledge on basic financial concepts, ability to solve simple financial tasks, level of patience and risk preference, amount of money saved, level of numerical ability and knowledge on civil rights and responsibilities, will be assessed using regression models. Statistical analyses will be performed on the full sample collected during the trial. Also, effect sizes (Cohen's d) will be calculated to obtain an index of the improvement relative to the original performance mean and variation of the groups.
Ethics approval
The Public Healthcare Society (PHS), a third-party ethical oversight agency in India, has reviewed and approved the trial. All ethical guidelines mandated by PHS will be followed strictly through the trial. Informed consent of students, their parents/guardian, and class teachers will be required before participation in this trial, and their information will be kept confidential. Participants will be assigned random identification codes and will not be identified by their names or any other demographic detail. All information regarding the trial will be disclosed to participants and parents/guardians via informed consent before collecting data. Trained research investigators will procure the consent. The objective of this trial is to provide a proof of concept for GoHP to implement the program across all public schools in HP. Students in the control school will also be a part of the teaching program at the end of the trial.
Discussion
The current trial aims to evaluate the effectiveness of an innovative social and financial skill teaching program on students in upper primary public schools. The intervention aims to extend social and financial teaching curriculum, which are intended to improve student's prosocial and financial behavior, to all public schools in Himachal Pradesh, India. More specifically, the trial will aim to confirm hypotheses whether the teaching program has improved self-efficacy, knowledge of basic financial concepts, ability to solve simple financial tasks, level of patience and risk preference, amount of money saved, level of numerical ability, and knowledge on civil rights and responsibilities among students. The study has several potential implications. From a research perspective, the study is one of the first empirical investigations into the effect of the social and financial teaching program in public schools in India. From a policy perspective, the study will act as a proof of concept for the GoHP to scale the intervention.
Strengths and limitations
Regarding the strengths of the trial, we use reliable measures to increase the consistency and repeatability of the results. Secondly, the trial has the potential to provide insights on the efficacy of social and financial teaching interventions, a relatively less explored area in the Indian context. This trial will be one of the first studies investigating a school-wide intervention that aims to improve prosocial and financial behaviors among students in public schools. Finally, results from balance tests find the randomization to be balanced, increasing the trial's internal validity.
Regarding the limitations, results from the trial may not be generalized to schools in other districts of Himachal Pradesh or other parts of the country. Secondly, the trial is limited to 74 schools, which reduces the effect size that can be detected at sufficient power. Finally, the posttest will be held immediately after completion of the classroom teaching sessions, which may lead to students giving better responses. The trial will be unable to comment on the retention of learnings among students. 
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